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July, 2022 

Welcome…. 

This handbook is intended to facilitate the development of a positive working relationship between Hiram 
College and our area schools and educators.  It is designed to promote an experience that is rich and rewarding 
for everyone involved.


Student teaching affords all participants the opportunity to demonstrate that they are Intellectually Alive. The 
teacher candidate will research and seek out ideas and ways to implement them, putting into practice all that 
has been learned. Student teaching provides a valuable experience implementing the cycle of planning, 
teaching, and assessing student learning as well as; reflecting, adjusting, and refining for the teacher candidate. 
For the cooperating teacher and college supervisor, it provides room and resources for professional growth and 
the gift of being integral to the exciting moments of discovery on the part of this new teacher. 


Following the lead of the cooperating teacher and the college supervisor, the teacher candidate will truly become 
aware of the meaning of the commitment to be Socially Responsible. What will that mean to you? What needs 
will be found in your classroom and to what lengths will you need to go so that those students who are counting 
on you this year will be able to learn and grow - because you are there.  Advocacy and accountability are 
hallmarks of effective Hiram teacher candidates.


Finally, each team member will watch the results of the commitment to be Ethically Grounded. Teacher 
candidates will have many decisions to make each and every day of student teaching - personal ones about the 
use of time and talent; decisions that will affect the lives of others.  From the supportive environment a teacher 
candidate puts in place to his/her efforts to provide equitable access to learning for all students. Teacher 
candidates will have the opportunity to demonstrate their commitment to efficacious practice.  Cooperating 
teachers will share the weight of the responsibility of being a teacher, and the reward for doing the job well with 
their teacher candidates.


Enjoy this experience and opportunity to learn and grow!


Kathleen Maretka

Director of Student Teaching and Field Experience

330-569-5271 (office)

440-476-3896 (cell)

maretkake@hiram.edu 


Please Note: there are 2 courses associated with student teaching.  In order to meet graduation requirements 
and licensure requirements you must receive a passing score in each course as defined by the individual course 
syllabi.


3

mailto:maretkake@hiram.edu


Hiram College Department of Education Conceptual Framework 
 
Mission Statement 
The mission of the Department of Education at Hiram College is to prepare intellectually alive, socially 
responsible, ethically grounded educational leaders.  

Vision Statement 
Since the founding of Hiram College in 1850, students have joined this learning community to be prepared as 
teachers within the liberal arts tradition. This tradition prepares teachers to think well and with discipline. The 
liberal arts education, grounded in the understanding that knowledge is interrelated and interdisciplinary, prepares 
teachers to think critically, communicate effectively, engage in disciplined inquiry and autonomous learning, and 
recognize the essential connectedness of all knowledge. We believe that educational leaders who are 
intellectually alive demonstrate commitment to professional competence, effective pedagogy, and reflective 
practice. We believe that educational leaders must be agents of change who are committed to socially 
responsible practices as evidenced by advocacy for children and adolescents, families, schools, and 
communities. Socially responsible practice is upheld by the teacher’s commitment to accountability through data-
driven assessment and differentiation with the goal of improving student learning. We believe that educational 
leaders who engage in ethically grounded practice establish respectful, supportive, caring learning environments 
that foster equitable access to knowledge and make use efficacious practice. 

Accreditation 
The Education Department at Hiram College is nationally accredited by the Council for the Accreditation of 
Educator Preparation (CAEP). Individual licensure programs are approved by the Ohio Department of Higher 
Education and the Early Childhood program is nationally recognized by the National Association for the Education 
of Young Children (NAEYC). 

Interstate Teacher Assessment and Support Consortium Standards 
Standard 1: Learner Development - The teacher understands how learners grow and develop, recognizing that 
patterns of learning and development vary individually within and across the cognitive, linguistic, social, 
emotional, and physical areas, and designs and implements developmentally appropriate and challenging 
learning experiences. 

Standard 2: Learning Differences - The teacher uses understanding of individual differences and diverse 
cultures and communities to ensure inclusive learning environments that enable each learner to meet high 
standards. 

Standard 3: Learning Environments - The teacher works with others to create environments that support 
individual and collaborative learning, and that encourage positive social interaction, active engagement in 
learning, and self-motivation. 

Standard 4: Content Knowledge - The teacher understands the central concepts, tools of inquiry, and structures 
of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and 
meaningful for learners to assure mastery of the content. 

Standard 5: Application of Content - The teacher understands how to connect concepts and use differing 
perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to 
authentic local and global issues. 
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Standard 6: Assessment - The teacher understands and uses multiple methods of assessment to engage 
learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision 
making. 

Standard 7: Planning for Instruction -The teacher plans instruction that supports every student in meeting 
rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and 
pedagogy, as well as knowledge of learners and the community context. 

Standard 8: Instructional Strategies - The teacher understands and uses a variety of instructional strategies to 
encourage learners to develop deep understanding of content areas and their connections, and to build skills to 
apply knowledge in meaningful ways. 

Standard 9: Professional Learning and Ethical Practice - The teacher engages in ongoing professional 
learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and 
actions on others (learners, families, other professionals, and the community), and adapts practice to meet the 
needs of each learner. 

Standard 10: Leadership and Collaboration - The teacher seeks appropriate leadership roles and opportunities 
to take responsibility for student learning, to collaborate with learners, families, colleagues, other school 
professionals, and community members to ensure learner growth, and to advance the profession. 

Ohio Standards for the Teaching Profession

Standard 1: Teachers understand student learning and development and respect the diversity of the students 
they teach. 

Standard 2: Teachers know and understand the content area for which they have instructional responsibility. 

Standard 3: Teachers understand and use varied assessments to inform instruction, evaluate and ensure student 
learning. 

Standard 4: Teachers plan and deliver effective instruction that advances the learning of each student. 

Standard 5: Teachers create learning environments that promote high levels of learning and achievement for all 
students. 

Standard 6: Teachers collaborate and communicate with students, parents, other educators, administrators, and 
the community to support student learning. 

Standard 7: Teachers assume responsibility for professional growth, performance and involvement as an 
individual and as a member of a learning community. 
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Department of Education Standards for Teacher-Candidates
(The Department of Education has established three goals and eight institutional standards that guide 
our preparation of prospective teachers.) 

Goal 1:  The educational leader is intellectually alive. 

Standard 1:  Commitment to professional competence 
The candidate understands the major concepts, assumptions, debates, processes of inquiry, and ways of knowing 
central to his or her discipline and demonstrates unwavering commitment to the pursuit of learning. 

Standard 2:  Commitment to effective pedagogy 
The candidate applies theory to practice, creating learning experiences that are meaningful for all students 

Standard 3:  Commitment to reflective practice 
The candidate thinks systematically about his/her practice and learns from experience. 

Goal 2:  The educational leader is socially responsible.

Standard 4:  Commitment to advocacy for children and adolescents 
The candidate is concerned with all aspects of a child’s well-being and demonstrates the moral courage to 
advocate for children and adolescents in the face of opposition. 

Standard 5:  Commitment to accountability through data-driven assessment and differentiation 
The candidate assumes personal responsibility for student learning and collaborates with other stakeholders to 
improve learning opportunities for all students. 

Goal 3:  The educational leader is ethically grounded.

Standard 6:  Commitment to respectful, supportive, and caring learning environments 
The candidate develops honest, caring, and fair relationships with students and creates a learning environment in 
which individual differences are respected. 

Standard 7:  Commitment to equitable access to knowledge 
The candidate acts on the belief that all students can learn, assessing individual and group performance and 
designing developmentally appropriate learning opportunities for diverse students.  

Standard 8:  Commitment to efficacious practice 
The candidate approaches teaching and solving problems in innovative and creative ways, demonstrating 
motivation and sustained effort in helping all students achieve success. 

In addition to these institutional standards, the Education Department also assesses each candidate’s 
dispositions related to effective teaching.  These dispositions are linked to the InTASC Standards, the 
recommendation of teachers in the field, and research. The following twelve dispositions are monitored and 
assessed multiple times throughout the program: prepared to teach and learn, professional maturity, professional 
appearance and behaviors, a belief all students can learn, fairness, integrity, flexibility and adaptability, 
enthusiasm and initiative, communication, collaboration, self-reflection and acting on constructive feedback, and 
perseverance. 
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Guidelines through the Student Teaching Experience 

 A Week-by-week Plan 

The chart below is a guide to the responsibilities of the teacher-candidate, the cooperating teacher, and the 
college supervisor during the student teaching semester.  This guide suggests key practices which will encourage 
the teacher-candidate to successfully complete the student teaching experience.  The directives written in bold 
are the main objectives for of each week. This guide is meant as an overview and should be individualized as 
needed.  

Week 1
The TEACHER-CANDIDATE will 
observe, listen, learn, assist and 
contribute to developing a good 
relationship with the 
cooperating teacher. 

* Learn school and classroom 
disciplinary rules, routines and 
emergency procedures. 

* Observe classroom teacher for   
management and instructional 
strategies. 

* Assist in classroom activities. 

* Learn students' names and 
become actively interested in 
them. 

* Learn names of building faculty 
and staff.  

* Become acquainted with 
school's professional resources, 
library and curricular materials. 

* Become acquainted with the 
community served by the school.  

* Help individual students as 
directed by the cooperating 
teacher. 

* Write letter of introduction to 
parents with the approval of the 
cooperating teacher and building 
principal.  

* Collect all information 
required for the contextual 
information of the edTPA and 
the Capstone Presentation.

The COOPERATING TEACHER 
will teach, communicate and 
begin developing this 
important mentoring 
relationship. 

* Introduce the teacher-
candidate to building principal, 
colleagues, and students. 

* Provide a copy of the school 
handbook and classroom rules 
and procedures.  

* Discuss philosophy and 
methods behind school and 
classroom management 
policies.  

* Provide a work space and 
place to keep personal 
belongings.  

* Begin to develop tentative 
plans for the teacher-candidate 
to follow in assuming 
instructional responsibilities. 

* Provide and discuss 
instructional and curricular 
materials.  

* Invite the teacher-candidate to 

   begin participating in 

   classroom activities. 

The COLLEGE SUPERVISOR  
will make sure things are off 
to a good start. 

* During the first week to  
week-and-a-half, make initial 
visit to make sure the 
experience is beginning well. 
 


* Make sure that the teacher-

  candidate and the   

  cooperating teacher feel   

  comfortable. 

* During initial visit answer 

  questions about policies, 

  procedures, and  

  responsibilities. 
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Week 2
The TEACHER-CANDIDATE 
will become an active partner 
in the activities of the 
classroom. 

* Continue to observe   
cooperating teacher for 
classroom management and 
instructional strategies to 
follow. 

* Assist with students and 
routine classroom activities 
(attendance, supervision of 
lunch, etc.). 

* Begin planning and teaching  
   at least one lesson a day, if  
   this hasn’t already been done. 

* Have frequent conversations 
with the cooperating teacher 
about the classroom 
experience.  

* Ask questions and welcome 
honest critique. 

* Develop instructional materials 
to help classroom teacher. 

* Create a notebook in which 
the supervisor will find 
lesson plans, seating charts, 
bell schedule, and other 
information that will help the 
supervisor understand the 
classroom environment and 
the lesson presented during 
the observation. 

* Participate in all professional 
development activities that are 
available throughout the entire 
experience. 

* Distribute and collect 
permission form for student 
data and edTPA videotaping.

The COOPERATING TEACHER 
will encourage the teacher-
candidate to participate and 
begin to teach at least one 
lesson a day. 

* Confer with the teacher-    
candidate on a daily basis 
about the teaching and 
learning process. Co-plan 
(and/or co-teach) a lesson with 
the teacher-candidate if this 
assistance would be helpful. 

* Review the lesson plan before 
the lesson is to be taught, 
giving the teacher-candidate 
enough time to make any 
revisions that may be needed. 

* Continue to develop a plan for 
allowing the teacher-candidate 
to phase into assuming full 
instructional responsibilities.  

* Continue to share and discuss 
curricular materials. 

* Keep a list of questions to be 
asked of the college supervisor 
at the next visit. 

The COLLEGE SUPERVISOR  
will answer questions about  
student teaching  
responsibilities, policies and  
procedures.  

* Check with the teacher 
candidate and the cooperating 
teacher about the initial 
adjustment of working together 
in the classroom. 

* Check to see that the class 
profiles have been completed. 

* Check to see that contextual 
information has been 
collected. 

* Review the teacher-candidate’s  
   notebook. This notebook will      
   be reviewed at each.    
   observation. 

* Ask to see any instructional 
materials the teacher-
candidate is developing. 

* Complete first observation and 
candidate observation report. 

* Discuss the report with the 
teacher-candidate. Offer these 
observation notes to the 
cooperating teacher so that a 
team view is developed. 
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Week 3
The TEACHER-CANDIDATE 
will increase the amount of 
time spent teaching each day 
and will assume total 
responsibility for routine 
activities (attendance,  
homeroom, etc.) 

* Plan and implement lessons 
every day. Begin teaching at 
least two-three hours a day. 
This may be modified, 
especially at the high school 
level where the same lesson is 
taught to several classes. In 
those cases, the teacher-
candidate may teach the 
lesson to all appropriate 
classes – or the cooperating 
teacher may choose to have 
the teacher-candidate observe 
him/her teach one of the 
sections. 

* Reflect on your teaching on a 
regular basis. Are your 
students meeting your learning 
goals? How do you know? 

* Confer regularly with the 
cooperating teacher. Take the 
initiative to ask questions, 
share ideas, and to say what 
you hope to learn and how 
you’d like to do it. Develop 
instructional materials for the 
lessons you are teaching.  

* Develop a definite plan for 
assuming full instructional 
responsibilities. 

* Finalize plans for edTPA 
learning segment. 

The COOPERATING TEACHER 
will review the teacher- 
candidate's lessons plans and 
give critiques, make 
suggestions, and share ideas  
as needed. 

* Confer with the teacher-   
candidate on a regular basis to 
facilitate reflection of the 
teaching and learning process. 
  

* Discuss problems/concerns  
with the college supervisor. 

* Observe the teacher-
candidate’s teaching several 
times per week.  

* Use the Candidate 
Observation Report provided 
to make notes that will assist 
your reflection. This will help 
greatly as you write the mid-
term assessment

The COLLEGE SUPERVISOR 
will continue weekly 
observations and conferences 
with the teacher-candidate. 
These conferences are of 
utmost importance. It takes 
spending time for quality 
mentoring to emerge. 

* Confer with the cooperating 
teacher about the teacher- 

   candidate's progress.  

* Discuss problems/concerns  
with Director of Student 
Teaching.  

* Review lesson plans and 
reflections.  

* Review academic language, 
methods/strategies, and 
assessments candidate has 
planned. 

* Check on planning section of 
edTPA 
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Weeks 4 - 6

The TEACHER-CANDIDATE 
will maintain the good 
beginning that has been 
achieved and will continue to 
demonstrate efficacy, 
responsibility, and 
commitment. 

* Increase teaching 
responsibilities gradually 
from two to four hours per 
day. Again, this may be 
different in the middle school or 
high school setting. 

* By Week 4, complete Task 1 
of edTPA: plan learning 
segment, gather materials, and 
write planning commentary. 

* During week 5 or 6, teach the 
planned edTPA segment, 
gather and analyze student 
data. Be sure to plan 
videotaping ahead of time. 

* Reflect on the teaching and 
learning process on a regular 
basis, conferring with the 
cooperating teacher often. 

* Participate in professional 
development activities; parent-
teacher conferences; etc.  

* Meet with the cooperating 
teacher and the college 
supervisor to discuss the mid-
term assessment and to set 
goals for the remainder of the 
experience. This generally 
occurs at the end of week six, 
but may be completed the 
following week if that would be 
more convenient for all parties.

The COOPERATING TEACHER 
will: 

* Review lesson plans and  
  materials that support  
  instructional responsibilities. 

* Confer and reflect with 
teacher-candidate on a regular 
basis.  

* Alert the teacher-candidate to 
opportunities for professional 
development in your district; 
include the teacher-
candidate in parent 
conferences and in-service 
workshops. 

* Allow candidate to teach 
planned edTPA segment and 
collect appropriate student 
data. 

* Participate in a mid-term 
conference with the college 
supervisor and the teacher-
candidate by completing the 
mid-term assessment forms. 
This generally occurs in week 
six, though may be in the 
following week if it is more 
convenient for all parties. 

* Help the teacher-candidate 
establish goals for the 
remainder of the experience. 

The COLLEGE SUPERVISOR  
will: 

* Check on progress of edTPA 
teaching segment; help with 
videotaping if possible or if 
needed. 

* Complete all mid-term 
assessment forms and 
facilitate mid-term 
conference during week six 
or seven. 

* Help the teacher-candidate 
establish goals for the 
remainder of the experience. 

* Continue observations and   
conferences with the teacher-
candidate. 

* Report any problems/concerns 
to the Director of Student 
Teaching. 

* Ask the cooperating teacher 
frequently if there are any 
issues that need to be 
addressed or if help is needed 
in any way.  

* Review the teacher-candidate's 
lesson plans and discuss 
reflections.  

* Keep up good communication 
with all parties. 

* Review instructional materials 
prepared by the teacher-
candidate.  
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Weeks 7-10

The TEACHER-CANDIDATE 
will: 

* Continue to plan and teach 
an agreed upon number of 
classes/lessons. Ideally, 
these weeks allow for the 
opportunity to assume full 
responsibility in the classroom. 
Where the cooperating 
teacher decides differently, 
the teacher-candidate should 
teach as much as is offered. 

* Ask the building principal if he/
she would be able to come in 
to observe a lesson. 

* By week 7, complete Task 2 
of edTPA: edit and compress 
videos, and write 
commentary. 

* By week 10, complete Task 3 
(Assessment) of edTPA. 

The COOPERATING TEACHER 
will: 

* Continue mentoring of the 
teacher-candidate. 

* Discuss problems / concerns 
with the college supervisor. 

* Review teacher-candidate's 
lesson plans and discuss 
reflections. 

* Observe the teacher-
candidate’s teaching several 
times per week. Use the 
Candidate Observation Report 
provided to make notes that 
will assist your reflection. This 
will help you greatly as you 
write the final assessment!  

The COLLEGE SUPERVISOR  
will: 

* Continue weekly observations 
and conferences with the 
teacher-candidate. 

* Report any problems/concerns 
to the Director of Student 
Teaching. 

* Review the teacher-candidate's 
lesson plans and instructional 
materials, and discuss 
reflections of the teaching and 
learning process. 

* Check for completion of 
Tasks 2 and 3 of the edTPA. 

Weeks 11-12

The TEACHER-CANDIDATE 
will: 

* Continue teaching the full 
teaching load up until the last 
couple days of the experience. 

* Observe other excellent 
teachers in the school. 

* Continue to assist wherever 
possible: creating instructional 
materials; organizing the 
classroom; tutoring struggling 
students – show initiative to 
offer help everywhere! 

* Return all materials to the 
cooperating teacher. 

* Write thank you notes to 
cooperating teacher, building 
principal and anyone else who 
has helped with this 
experience. 

* Request letters of 
recommendation from 
cooperating teacher(s) and 
supervisor. 

* Participate in a review of your 
final evaluation. 

* Complete the program 
evaluation form and the 
ODHE survey. 

The COOPERATING TEACHER 
will: 

* Complete and discuss final 
evaluation with the college 
supervisor and the teacher-
candidate. Provide a copy for 
the supervisor for submission, 
and a copy for the teacher-
candidate. 

* Complete the program 
evaluation online. 

* Write a letter of reference for 
the teacher-candidate.  

* Collect all materials given to 
the teacher-candidate. 

The COLLEGE SUPERVISOR  
will: 

* Complete and discuss the  
final evaluation with the 
cooperating teacher and the 
teacher-candidate. Provide a 
copy for the cooperating 
teacher and a copy for the 
teacher-candidate. 

* Submit the final evaluation 
forms (both college 
supervisor’s and the 
cooperating teacher’s) to the 
Director of Student Teaching. 

* Complete the program  
evaluation online.  

* Turn in copies of weekly 
observations to the Director of 
Student Teaching. 

* Turn in a mileage 
reimbursement form
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Roles and Responsibilities 
The Teacher-candidate 

Without doubt, the teacher-candidate has the greatest obligation to ensure his or her successful student  
teaching experience. The teacher-candidate should not be satisfied to merely meet standard expectations,  
but rather to continually search for ways grow. To that end he/she will: 

• Learn and demonstrate the qualities of professionalism at all times. These include but are not necessarily  
limited to punctuality, dress, language, confidentiality, etc. 

•  Know the school policies, regulations, rules, and schedules of the field school to which he/she is assigned. 

• Attend school every day, being prompt in notifying the cooperating teacher, the school, 
the supervisor, and the Director of Student Teaching of any rare emergency absences 
or delays. Always leave everything that may be needed for the following day before 
leaving school the evening before. You must provide all necessary materials, plans, etc. 
so that the teaching that is to be done in your classroom that day goes on 
uninterrupted in the unlikely event of your absence. If more than three days are missed 
during the student teaching experience, make-up days will be required. Two tardies 
count as an absence. More than two tardies will require an intervention plan.  

• Follow the calendar of the school district in which he/she is teaching even though it is not necessarily the same 
as that of Hiram College. 

•Attend all school functions that the cooperating teacher would be expected to attend, assume 
duties outside of the classroom that the cooperating teacher would be expected to fulfill, participate 
in parent conferences with the permission of the cooperating teacher and the parents involved, and 
attend all seminars that are part of the Hiram College Teacher Education Program. 

• Observe carefully the cooperating teacher, learning best-practice techniques and methods to implement. 

• Take the initiative in offering assistance in small group work, tutoring, classroom management, environment 
management (making bulletin boards, arranging learning spaces) and other classroom necessities. Become an 
active partner in the class.  

• Gradually assume responsibility for the subjects/classes taught by the cooperating teacher until a 
full-teaching schedule is covered. (Note: In some cases, the cooperating teacher may prefer to 
team-teach certain subjects, rather than hand them over in their entirety to the teacher-candidate. 
Because we know that this professional is the expert with this particular group of students, we 
abide fully by these decisions.) 

• Have properly written, complete lesson plans that follow the extensive nature of Hiram’s lesson plan 
format, ready in advance (at least the Friday before) for the cooperating teacher to review and comment upon 
before the lesson is to be taught. Should the school have a shorter lesson plan option, the teacher candidate 
should complete the school’s lesson plan and then have supplemental materials as required by our program. 
These materials should be completed for every lesson taught. 

• Give strong consideration to the Ohio Standards for the Teaching Profession and the InTASC Standards in 
lesson planning and implementation, as well as aligning all lessons to the current Ohio Content Standards. 

• Reflect regularly on teaching experiences and record these reflections. 
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Additional Requirements for the Teacher-candidate

Characteristics 
of the Students

Available for the college supervisor to see during the first 5 days of the experience. A profile 
must be completed for each class or section of students

Teaching 
Notebook

Keep a notebook for the college supervisor to see when he/she comes to observe, and for the 
classroom teacher to refer to as needed. This notebook should be organized with section tabs and 
should be updated daily. The notebook should contain the following: 
* lesson plans for the day (Lesson plans from the previous day or so should also be included, so that the 

supervisor can see connections between lessons. The lesson plan for the next day should be included, 
if possible, even if it will need to be revised before teaching.) 

* samples of handouts or other materials that will be used in these current lessons.  
* a seating chart for each class (if available) 
* Characteristics of the Students forms 
* observation reports from the cooperating teacher and/or college supervisor.

Daily Lesson 
Plans

Lesson plans must be written for all teaching opportunities during the entire student teaching  
experience. Repeated lessons– such as a weekly current event lesson, spelling lesson, etc. – do not 
require a new lesson plan each time. Please make sure that these plans are prepared in advance, 
thoroughly, and appropriately. Daily plans should be written in the manner used in Hiram College 
methods courses and, while the format may vary, depending on needs of the lesson and the class to 
whom it is being taught, the lesson plan should include all of the following: 
* the topic and key concept  
* the connection to the current Ohio Content Standards or the District’s approved curriculum  
  guide. 
* observable, measurable learning targets written in correct language  
* materials, procedures and activities (Procedures should include an introduction / motivation 

connecting the concept to prior learning, the main body of the content, and a conclusion.) 
* student assessment aligned to the standards and the learning target 
* self-assessment (The teacher-candidate should reflect upon the lesson following its implementation, 

writing a statement assessing what worked well and what would need to be changed if the lesson is to 
be used again.)

Mid-term 
Assessment

At the halfway point, it is time to take stock and set goals for the remainder of the experience. While the 
cooperating teacher and the college supervisor will use the Hiram College Student Teaching 
Assessment based on the OSTP standards and the Dispositions Assessment, the teacher-candidate will 
self-assess using the Resident Educator Reflection Tool that will be used in the resident educator 
mentoring program. All will take part in a conference conducted by the college supervisor to discuss the 
reflection and mid-term assessment.

Teacher 
Performance 
Assessment 
(edTPA)

The edTPA serves as one of the major assignments of the Student Teaching experience. For the year 
2022-2023, all student teachers at Hiram College will be required to submit the edTPA to a local grader 
for scoring. If a student scores below 40 on the edTPA or receives a 1 on any rubric, they will need to 
revise and resubmit a portion or the entire edTPA depending on the score. Please refer to the syllabus 
for specific due dates, scoring and expectations.

Participation in 
EDUC 44600

Attendance at all seminar and course activities, and active class participation.

Attendance at a 
School Board 
Meeting

It is important that teacher candidates understand the structure and proceedings of school board 
meetings as they approach their first job. Therefore, at some point during the student teaching term, the 
teacher-candidate will attend a school board meeting of their placement district.

Oral Capstones 
Presentation

The Oral Capstone Presentation is required as part of the capstone requirements for graduation from 
Hiram College. The Capstone Presentation is aligned with the Goals and Standards of the Education 
Department and takes place during finals week of the student teaching term. Students must receive a 
score of 3 or higher on each question in order to pass.  If a student receives a score below a 3, a written 
revision is required in order to pass. 
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Teacher-candidate 
Standards of Behavior 

The Education Department provides these guidelines to insure that a candidate in the Hiram College Education 
Department meets with success in every area of the Teacher Education program. Teacher-candidates must 
demonstrate professional behavior when representing the Education Department of Hiram College in any activity 
on campus or in the community. The character qualities necessary to become a good teacher, including honesty, 
self-control, sensitivity, commitment and many others, can be rightly measured more by the behavior of the 
candidate than in any other way. That is why all candidates in the Teacher Education program will be required to 
follow these standards.


Professional appearance 
The candidate will maintain a professional appearance in all field and clinical assignments, being clean and  
well-groomed with pressed clothing. In addition, the candidate will comply with the expectations placed on school 
personnel in the placement site. 

Students will not wear or show: 
• tank tops 
• low-cut tops 
• tops exposing the midriff 
• skirts less than 18 inches in length (knee length) unless paired with leggings that are not see through 
• hats 
• jeans (An exception to this might be special dress days in the school - jeans only, school spirit colors, 

etc.) 
• leggings unless paired with a tunic fingertip length 
• sagging pants or visible boxers/underwear (belts should be worn) 
• see through shirts unless paired with a tank top or undershirt 
• shorts 
• sweat pants 
• flip flops 
• body piercing (other than ears) 
• gauging 
• visible tattoos 
•

 Hair should be well-kept, clean, and should be a natural color 
 If you are unsure whether or not your hair color or style is appropriate, ask a member of the Education 
Department. 

Professional conduct 
The candidate will comply with all policies and rules established by Hiram College and by state and local law 
enforcement agencies. 

• The candidate will not falsify any information given to faculty, staff, supervisors, school personnel or others. 
• The candidate will show respect to all faculty, staff, supervisors, peers, school personnel and others. Both verbal 

and non-verbal communication can reveal this respect, 
• The candidate will not use profane language, threatening remarks, or that which conveys sexual innuendo will 

not be tolerated. 
• The candidate will demonstrate professional conduct by complying with all attendance policies, and by being 

punctual to all activities. 
• The candidate will not engage in relationships that conflict with professional roles. Those teaching  
   adolescents must be especially careful to maintain boundaries with students. 
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Professional commitment 
• The candidate will demonstrate a positive attitude of collaboration marked by courtesy and respect for 

colleagues. 
• The candidate will contribute to a safe physical and emotional learning environment, both on the Hiram campus 

and out in the community. 
• The candidate will recognize and respect the diversity found in the classrooms to which they are assigned. The 

candidate will plan ways to implement the belief that all students can learn. 
• The candidate will demonstrate professional behavior when using technology resources at any P-12 institution 

by following the rules of that institution for technology use and insuring that all P-12 students in the classroom 
likewise follow those rules.  

• The candidate will complete all course assignments and duties in the required time frame and according to the 
prescribed manner. 

• The candidate will maintain a positive attitude toward the teaching profession and a high regard for the content 
area taught. Poorly prepared lessons and low expectations for oneself and for one’s students demonstrate 
disrespect in this area. When observing in a class, lack of attention or interest also demonstrates a disrespectful 
attitude, which is not acceptable 

• The candidate will receive constructive criticism from faculty, staff, supervisors, school personnel and others in a 
positive manner, being determined to improve through the insights given by others. 

Policies regarding Student Teaching 

Attendance 
Any necessary pre-planned absences (professional meetings or conventions, job fairs, etc.) should be  
conveyed to the cooperating teacher, college supervisor, and Director of Student Teaching at the  
beginning of the term. Any unplanned absence (sickness, emergency, etc.) requires notification to all  
three of these professionals as soon as possible. In the case of emergencies that result in longer  
absences (surgery, etc.), the teacher-candidate should alert the Director of Student Teaching and Field  
Experience to discuss the possibilities of extended placement, delaying the program, withdrawal, etc.  
If more than three days are missed the student teacher will need to extend their placement.  
The teacher-candidate is to follow the teaching schedule established by the local school to which they  
have been assigned; likewise, they are to follow the daily schedule of the cooperating teacher. This  
includes extra duties before and/or after school, faculty meetings, parent conferences, and faculty  
professional days. Student teachers must attend professional development and/or waiver days in their  
entirety. Student teachers must also stay for early dismissal days. If the school has any special  
programs, the teacher-candidate should make every effort to attend and otherwise to become involved  
and to know the community, the students, and their parents. 
*Important: Should an absence occur for any reason, it is the responsibility of the candidate to have  
plans fully prepared from which the cooperating teacher can teach, just as would be expected of a  
regular teacher who had to leave plans for a substitute. All materials must be ready and arrangements  
made before leaving for home each evening, so that if an emergency arises and the teacher-candidate  
is unable to attend the next morning, everything will be set for the class to continue. 

Calendar 
Teacher-candidates are expected to follow the local school calendar. The candidate is expected to  
function as a regular staff member of the school in terms of arrival and departure times and attendance  
at school functions such as team meetings, faculty meetings, in-service sessions, and parent-teacher  
conferences. 

High-level Professionalism 
While freedom of thought and expression for students is applauded in education, the candidate is not in  
a position to promote his or her particular point of view during student teaching. He or she should be  
ever careful in discussing controversial issues, such as those concerning politics, religion, sex, etc. in all  
public platforms (including the classroom), or even in private conversations with faculty, staff, parents,  
etc. Discretion must be upheld at all times.  
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Liability for Loss or Repair of School Equipment 
Teacher-candidates should be aware that they may be responsible for the safety and security of school-owned 
facilities, materials and equipment. Candidate liability in these areas may extend any time the candidate has 
responsibility for the facilities, materials, and/or equipment. 

Professional Liability Coverage 
Teacher-candidates represent Hiram College in the performance of their duties as part of their student teaching 
experience and are protected under the liability insurance of the college. This coverage is null and void if 
negligence is established. 

Sanctions-Work Day (Strike) 
Teacher-candidates are not to be involved in any manner in a Sanctions-Work Day. Notify the Hiram College 
Education Department at 330-569-5269 and the Director at 330-569-5271 of such a situation. This policy is 
declared not to favor one side or the other but to realistically recognize the teacher-candidate’s status as a 
temporary assignee to the school and non-participant in the negotiation process. If an extended work stoppage 
should occur, the Director of Student Teaching and Field Experience will arrange an alternate placement. 

School District Guidelines 
Hiram College teacher-candidates are expected to conform to the standards of professional conduct as specified 
in the handbooks of each district. The teacher-candidate is responsible for all personal items anywhere on school 
property, including the parking lot and athletic fields, and on any school sponsored activity. 

Search and Seizure 
A teacher-candidate who suspects a student is in possession of something illegal should discuss the situation with 
the cooperating teacher as soon as possible after the discovery is made. A teacher-candidate should not conduct 
a search of the student’s body, clothing, or possessions. 

Substitute Teaching 
Since teacher-candidates are not licensed and because their legal authority in the classroom is different, teacher-
candidates are not to serve as substitute teachers when their cooperating teachers are absent. This is a policy 
intended to protect the cooperating school system and its students, as well as the teacher-candidate. That is not 
to say that the cooperating teacher may not leave the room, even for somewhat extended periods of time. Every 
teacher-candidate needs the opportunity to manage the class fully on their own, without the authority of the 
cooperating teacher in the room. 
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Accountability and Assuring Success 

One of the vital characteristics of a Hiram College education is the strong support and guidance afforded to 
students. The Department of Education has, likewise, always assured students that they would be offered 
assistance and encouragement to succeed. Therefore the Department reserves the right to implement any or all 
of the following measures as deemed necessary. 

Intervention Action Plan 
There might be times, and there could be many reasons why, a teacher-candidate may need extra support during 
student teaching. When a college supervisor becomes aware of this need, he/she may choose to implement an 
Intervention Action Plan. This plan is designed to be of help. It should not be construed to be punishment, though 
there are actions that need to happen when this tool is used. The purpose is to enable the teacher-candidate to 
be successful. 

Those situations that would warrant the implementing of an intervention action plan could be quite varied. The 
problem could be a result of inappropriate behavior or poor choices on the part of the teacher-candidate. Or, it 
could be because of a weakness in knowledge or skill. Whatever the area of difficulty – the important thing to see 
is that these plans provide concrete and valid steps toward improvement. Because we know how greatly each 
teacher-candidate wants to succeed, we hope that the teacher-candidate will view the use of an Intervention 
Action Plan as a lifeline. 

Re-assignment to a new placement site 
If measures of additional supervision and conferencing dictated by the Intervention Action Plan described above 
do not produce the desired results, the decision might be made to pursue a new school placement for the 
teacher-candidate. This decision process is begun in one of two ways: 
 1. The administrator of the original school or the cooperating teacher may request that the teacher- 
     candidate be removed. 
 2. The college supervisor may recommend that the original placement be terminated and a new  
     placement secured. 
Should the teacher-candidate feel that a new placement is warranted, he/she must meet with the college 
supervisor first, to discuss the pros and cons of such a decision. If the supervisor agrees, then he/she contacts 
the Director of Student Teaching and Field Experience to make the decision. 

Extension of Student Teaching  
If a teacher-candidate does not show sufficient proficiency by the end of the regular 12-week student teaching 
practicum, he/she may be given the opportunity to continue in order to have more time to develop skills and 
knowledge. Often, but not always, a new placement site will be found for the extension. An individual plan will be 
developed by the college supervisor and the Director of Student Teaching and Field Experience, often including 
additional assignments and measures of accountability that will support the teacher-candidate toward accelerated 
progress and resulting success. 

Repeating Student Teaching 
Occasionally, the entire student teaching experience must be repeated before the teacher-candidate 
demonstrates the appropriate proficiencies that allow the Hiram College Department of Education to  
recommend licensure. A teacher-candidate who receives “no credit” for student teaching may elect to re- 
apply to repeat the student teaching practicum. The application process would commence, just as had been  
done for the original student teaching experience, and the Department of Education would vote upon the  
application. If approved, the teacher-candidate would receive a new placement site and would be subject to  
the expectations and requirements of all teacher-candidates during that particular term. 

Withdrawal from Student Teaching 
There are life situations that could possibly occur that would clearly make it impossible for a teacher-candidate to 
succeed. With the Director of Student Teaching and Field Experience and the Chair of the Department of 
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Education involved, a decision will be made regarding the need to withdraw at this time from student teaching. 
Hiram College policies regarding withdrawal from classes would be followed. 

The teacher-candidate may re-apply for student teaching at a later date when the issues have been resolved, 
following the same application procedures as for the original application, including approval by the Education 
Department. 

Dismissal from Student Teaching 
A candidate must demonstrate the highest professional standards when placed in the field for student teaching. 
(See Standards of Behavior.) If a candidate demonstrates behavior that is seriously deficient in meeting these 
expectations, it may become necessary to terminate the student teaching placement without re-assignment to 
another school site. Reasons for dismissal from student teaching may include, but are not limited to, the  
following: 
 • Neglect and disregard in fulfilling the student teaching requirements 
 • Behaviors indicating an attitude of indifference or hostility 
 • Lack of appropriate professional attitudes or behaviors 
 • Severely limited pedagogical skills and knowledge 
 • Deficits in conveying content knowledge 

The process of dismissal will take place as follows. 
 • The Director of Student Teaching and Field Experience is notified of the circumstances. 
 • Within five days of notification, during which fact-finding and review takes place, the teacher-candidate 
   attends a conference with all parties involved, including the college supervisor, the Director of Student  
   Teaching and Field Experience, and the Chair of the Education Department. Following this conference,     
the teacher-candidate will be released and a vote will occur. 

In extreme or unusual circumstances and where it is considered to be in the best interest of the school and  
the students, or of the candidate, the Director of Student Teaching and Field Experience and/or the Chair of  
the Education Department may remove the candidate from his/her teaching duties immediately. The formal  
process then continues as described above. 

Appeal Process 
If the candidate believes that the decision to dismiss him/her from student teaching was reached in an  
inappropriate manner, was based upon false claims, or was discriminatory in nature, the candidate may  
request in writing that the decision be reviewed following the appeals process of Hiram College. This  
request must be received by the Chair of the Department of Education within five school days of the date of  
the delivery of the formal dismissal letter.  

If the decision is for the candidate to continue 
student teaching, then:

If the decision is to dismiss the candidate from 
student teaching, then:

* the candidate is placed under contract with 
stipulations regarding the continuation; 

* a date is set for approximately two weeks following 
the decision when the teacher-candidate will present 
documentation of the progress he or she has made 
towards resolution of the deficiencies. 

* a formal letter of dismissal, signed by the Director of 
Student Teaching and Field Experience and the 
Chair of the Education Department, will be prepared 
and delivered to the teacher-candidate in a meeting 
with the Director of Student Teaching and Field 
Experience and the Chair of the Education 
Department. 

* The candidate will be removed from the teaching 
assignment immediately upon delivery of the letter 
and he/she will be given a grade of “no credit” for 
student teaching. 

* The candidate is not permitted to repeat the course.
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Roles and Responsibilities 
       The College Supervisor 

The role of the teacher-candidate is of utmost importance in the success of this experience and teacher- 
candidate responsibility is great. But the candidate isn’t alone. All members of this team play significant roles  
in the success found in student teaching. The college supervisor assesses the teacher-candidate’s  
classroom performance and provides guidance during the experience. 

The college supervisor will: 
• Provide guidance to the teacher-candidate through regular classroom visitations. The supervisor will schedule 

visits to observe the teacher-candidate in the classroom. The supervisor should expect to observe and/or meet 
with the candidate at least 10 times over the course of 12 weeks, including the midterm and final assessment.  

• The supervisor will schedule 6 full observations which are generally about 40 minutes of observation and 20 
minutes of conference time. During these observations the supervisor completes the Candidate Observation 
Report. This report is given to the student teacher at the end of the conference or within one or two days of the 
observation. The supervisor will also conduct 2 unannounced walk-throughs which are generally about 15 
minutes in length. During the walk-through, the supervisor completes an Informal Observation Form on an iPad 
or iPhone. The student teacher and supervisor do not need to meet immediately following the walk-through. A 
phone call or email later in the day will suffice. The supervisor will send the student teacher an electronic copy 
of the Informal Observation Form within two days of the walk-through. Copies of all Candidate Observation 
Reports and Informal Observation Forms should be given to both the teacher-candidate and the Director of 
Student Teaching and Field Experience, and are available to the cooperating teacher.  

• Conduct a mid-term conference with the cooperating teacher and teacher-candidate. At this point the supervisor 
will seriously analyze the strengths the teacher-candidate is exhibiting and apply them to the areas of weakness 
that may be observed. The supervisor and the teacher-candidate must be in clear agreement in a joint 
assessment of the work so that the teacher-candidate is able to improve in any area that is seen as lacking. 

• Construct and present the final assessment. Relying heavily on the input of the cooperating teacher, as well as 
input from the Director’s observation, the supervisor makes the final decision of passing or receiving no credit 

• (Optional) Review and grade the edTPA.  
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Roles and Responsibilities 

       The Cooperating Teacher 

The cooperating teacher plays an integral role in the professional development of the teacher candidate. By  
opening his/her classroom to the candidate and sharing his/her knowledge and experiences, the cooperating  
teacher serves as a mentor and role model. The cooperating teacher will: 

Serve as a resource and guide.  
The cooperating teacher will work most closely with the teacher-candidate. She or he will provide suggestions, 
ideas, and critiques. He or she will also be an assessor and therefore maintain a professional relationship with the 
teacher-candidate. 

Although the cooperating teacher has graciously invited the teacher-candidate into the  
classroom, the cooperating teacher is not expected to turn everything over to the teacher- 
candidate. In most cases, the teacher-candidate will have several weeks of doing all of the  
teaching in the class and will feel “in charge.” However, even then the cooperating teacher  
is legally and ethically responsible for the students in the class.  

Arrange a suitable schedule for the teacher-candidate to begin to teach in the 
classroom. 
Hiram College values the cooperating teacher and fully acknowledges the expertise provided. Therefore, 
considerable flexibility is given to following a schedule and direction that is agreeable to the cooperating teacher.  

Review and approve all lesson plans before they are presented by the teacher-
candidate.  
The cooperating teacher should review the teacher-candidate’s lesson plans and, if needed, make constructive 
suggestions. The teacher-candidate should follow the school policy for lesson plans to be submitted, or the 
cooperating teacher should establish an individual plan for the teacher-candidate to submit lesson plans. The 
cooperating teacher should feel free to ask that changes and revisions be made by the teacher-candidate at any 
time, and should allow time for the teacher-candidate to act on these suggestions.  

Observe the teacher-candidate frequently.  
Before the observation, look over the pre-approved lesson plan and decide with the student what the focus of the 
observation will be. At first, the observation may be of a general nature. As needs arise, subsequent observations 
can zero in on one teaching technique that needs strengthening. This can be determined by the cooperating 
teacher’s own insights, or by asking the teacher-candidate, “What is one thing you feel you need to be especially 
mindful of during this lesson?”  

During the observation, collect data by recording what you see. 

After the observation, have a conference. It is often helpful to prompt the teacher-candidate to think  
about a self-evaluation first. Draw the teacher-candidate to see the best parts of the lesson, then to take a  
look at what could be improved. Perhaps most importantly, review student assessment data and reflect  
on ways to improve student learning. Share thoughts and observations, allowing the teacher-candidate to  
have time to read and respond to what has been written.  

Collect evidence in a variety of ways to promote full understanding. 
• Videotape or audiotape the lesson, if the equipment to do so is available. 
• Scripting free-style: write everything observed and note students’ responses including movements around the 

room and both the verbal and non-verbal communication that takes place. 
• Classroom Interaction Analysis: use a seating chart or drawing to record the teacher-candidate’s movements 

around the room and what he/she is doing at each spot. Indicate student interactions with the teacher-candidate 
during the lesson. 

• Timing: record the time it takes for introductions, checking homework, giving directions, doing seat work, 
cleaning up, etc. 
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Provide feedback that is specific, rich, and constructive in nature.  
The single most important thing that the cooperating teacher will do is to give the teacher-candidate  
guidance. This partnership requires that both parties work to keep the lines of communication open through: 

Verbal communication 
The teacher-candidate should ask questions and become a good listener as the cooperating teacher shares  
ideas and suggestions. The teacher-candidate should share ideas, too, so that these ideas can be further  
shaped and strengthened. By doing these things, the teacher-candidate is taking responsibility for, and  
aiding the success of the teacher-candidate experience. 
  
Written communication 
The teacher-candidate can refer to written notes to see how the suggestions given can be incorporated into  
their teaching. These written communications can also become a good resource for the cooperating teacher  
when writing the mid-term and final assessments. When the written evaluation needs to point out an  
unsuccessful behavior, a suggestion for improvement should be provided. All evaluations should focus on  
specific descriptions of the teacher-candidate’s inappropriate or ineffective behaviors rather than on vague,  
judgmental criticism of the individual. 

     

If you want to know if the teacher-
candidate has…

Look for this evidence:

….a knowledge of the subject matter Lesson plans that are accurate.

The ability to respond to questions and comments made by the 

students during the lesson.

Supplemental information beyond the text included in the lesson.

…the ability to make accurate 
evaluations

Insightful observational critiques.

Teacher-prepared tests that assess the objectives of the unit.

A willingness to change and adapt lessons to meet the changing 
needs of the class.

…good problem solving skills Creative thinking promoted in lessons.

A variety of teaching strategies employed.

Flexibility in adjusting plans and schedules.

…the ability to demonstrate 
professionalism

Familiarity with current journals and important topics in education.

Punctuality and dependability.

A willingness to cooperate with other faculty members and 
administrators.

An attitude of helpfulness.

…good communication skills At ease in talking with students, parents, faculty, and administrators.

Language that is easily understood.

Dependability and promptness in written communication when 
needed.
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Supervisors and Cooperating Teachers 
Assessing Progress 

 
The Ohio Standards for the Teaching Profession and the InTASC Standards create the platform for  
assessment of teacher-candidates.  

Ongoing Weekly Assessment: Using the Candidate Observation Report 
Cooperating teachers and college supervisors use the Observation Report weekly. The Candidate  
Observation Report is broken into three sections: evidence obtained from the lesson plan, evidence  
observed during the lesson, and evidence obtained at post-observation conference. The Ohio Standards for  
the Teaching Profession and InTASC Standards are listed, along with the standard’s elements as descriptive  
prompts to aid in observing. For Standards 1 through 5, the second column on this form gives the observer 
the opportunity to jot down evidence they observed during the lesson, while the third column provides space  
for the observer to write suggestions for improvement. For Standards 6 and 7, the second column of this  
form gives the observer the opportunity to jot down evidence they obtained during the post-observation  
conference. The third column is again a place for suggestions for improvement.  

The bottom section of the second page provides a place for the teacher candidate to reflect 
upon the lesson by identifying its strengths and weaknesses and making connections to 
research and theory. The very last box on the second page is labeled goals for next 
observation. This is an important and a good place to summarize the whole observation into 
“What do you need to focus on?” 

Mid-Term and Final Assessments: Using the Hiram College Student Teaching 
Assessment Form and the Hiram College Departmental Dispositions Assessment Form 

Based upon the seven standards of the Ohio Standards for the Teaching Profession (OSTP), the ten InTASC  
Standards and the Dispositions Assessment, there are two forms for both mid-term and final assessments. Each 
form provides side-by-side analysis for both the mid-term and the final assessment.  

 Directions for the Mid-term Assessment 

 At the mid-point of the experience, the teacher-candidate and both the cooperating teacher and the  
 college supervisor will participate in a mid-term evaluation process.  

 The teacher-candidate will self-assess using the Resident Educator Reflection Tool from the Ohio  
 Department of Education from the resident educator mentoring program that will transition new teachers  
 from their provisional license to a professional license. Complete the reflection tool completely, submit it  
 to the college supervisor ahead of time, and be prepared to discuss it and receive feedback at the mid- 
 term conference. 

 The cooperating teacher and the college supervisor will complete the Hiram College Student Teaching  
 Assessment Form based on the OSTP and InTASC standards and the Dispositions Assessment form.   
 Complete the assessment by placing a checkmark in the box which best describes the teacher-   
 candidate’s progress and performance. If a score is below 3.0 in any standard, underline the elements in   
 the 3.0 score which have not yet been achieved, then include suggestions on areas you would like to see   
 improvement on the summary page of the assessment. The teacher-candidate will see clearly what goals   
 need to be set in order to reach the highest possible level of success. 
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 Mid-term Conference 
 A conference is then held, with all three parties in attendance, to discuss the progress that has been  
 observed in the work of the teacher-candidate. This should also be a time to analyze areas in which  
 weakness may be displayed and, most importantly, to set goals for improvement during the last half of  
 the term. 

 Directions for the Final Assessment 
 During the final week of the student teaching experience, both the cooperating teacher and the college  
 supervisor will complete the second part of the Student Teaching Assessment form and the Dispositions   
 form – the Final Assessment. (*Note: The teacher-candidate does not need to complete the Final    
 Assessment form. The teacher-candidate, however, will be present at the conference to listen and to   
 discuss the processes that led up to the conclusions made therein.) 

 The assessments are prepared just as they were for the mid-term assessment. The only additional step  
 to the assessment at this point is that on the Student Teaching Assessment form both the cooperating   
 teacher and the college supervisor are asked to write a final summary for each of the Ohio Standards for   
 the Teaching Profession, including both evidence and comments that will help the teacher-candidate and   
 the Education Department fully understand the level of achievement reached by the teacher-candidate.   
 No additional evidence is required for the Dispositions Assessment. 

 Final Conference 
 At a joint conference with the teacher-candidate, the information on the Final Assessment is presented,  
 and the form is signed and dated by all parties. The college supervisor is responsible for submitting  
 copies of both the cooperating teacher’s assessment form, and his/her own form to the Education  
 Department within one week of its completion. 
 

Summary / Reference Letter 
It is asked that both the cooperating teacher and the college supervisor write a letter of  
reference for the teacher-candidate. The letter should be written on official school letterhead, 
and the cooperating teacher the college supervisor should offer an honest opinion of the  
potential for success of the teacher-candidate. The teacher-candidate may choose whether  
to use this letter in a future job search. 

Pass / No Credit 
Passing the student teaching experience requires an average score of 3.0 with no score of 1.0 
given in any standard. Please see the syllabi for EDUC 44600 and EDUC 43800/43300/43250/43200 to see the 
requirements for passing each of these courses. 

Assessment of the Student Teaching Program 
Each participant in the student teaching program: the cooperating teachers, the college supervisors, and the  
teacher-candidates, will be asked to submit a Program Evaluation to the Director of Student Teaching and  
Field Experience. This input is vital to the continuing improvement of our program and is greatly appreciated. 
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Suggestions for Supervisors and Cooperating Teachers Completing the 
Mid-term and Final Assessments 

This grid provides some suggestions regarding evidence to consider when completing the teacher-candidate’s 
(TC) mid-term and final assessments. 

Focus of Ohio 
Standard

Ohio Standard Where to find 
evidence

Some models of appropriate evidence

Students Teachers understand student 
learning and development, 
and respect the diversity of 
the students they teach.

* Characteristics 
of the students 
document


* Lesson plans

* Observations

* Conferencing

* How many students are on IEPS? 
* Are lessons DAP? 
* What ability levels are represented in 

this class? 
* Are students pulled out for special 

help? 
* Do lesson plans accommodate gifted 

students? 
* How does the TC get to know 

students? 
* What racial/ethnic diversities are 

represented? 
* What are the economic situations of 

the families?

Content Teachers know and 
understand the content area 
for which they have 
instructional responsibility

* Lesson plans

* Observations

* Conferencing

* Does the TC know not only today’s 
content, but also where this content is 
heading? 

* Does the TC use content specific 
instructional strategies? 

* Are rich examples added to the basic 
lesson? 

* Can the TC answer the questions the 
students ask? 

* Are students confused by 
misinformation? 

* Does the TC know the content well 
enough to teach it in multiple ways?  

* Is the content related to other content 
areas?

Assessments Teachers understand and 
use varied assessments to 
inform instruction, evaluate, 
and ensure student learning.

* Lesson plans

* Observations

* Conferencing

* Are all assessments pencil/paper or 
does  the TC utilize varied 
assessments? 

* Are assessment results documented 
and analyzed? 

* Are assessments done before deciding 
what to do next? 

* Does the TC use a variety of formative 
assessments? 

* Are students given timely feedback on 
assessments?  

* Is individual time provided to help 
students who fail assessments? 

* Does re-teaching occur when 
necessary? 
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Instruction Teachers plan and deliver 
effective instruction that 
advances the learning of 
each individual student. 

* Lesson plans

* Observations

* Conferencing

* Is the teacher ready to begin at the 
bell? 

* Are non-instructional tasks handled 
efficiently? 

* Does the TC write as well as say the 
learning targets? 

* Are learning targets aligned with the 
current Ohio Content Standards? 

* Are the plans DAP? 
* Are activities linked to learning 

targets? 
* Does the TC consider different ways to 

differentiate so that all students can 
learn?

Environments Teachers create learning 
environments that promote 
high levels of learning and 
achievement for all students.

* Lesson plans

* Observations

* Conferencing

* Does the TC call on all students? 
* Does the TC discriminate in any way? 
* Are students directed to treat others 

fairly? 
* Can the TC laugh at himself? 
* Does the TC encourage students on 

their best behavior and on their effort? 
* Does the TC consider safety issues?

Collaboration 
and 
Communication

Teachers collaborate and 
communicate with students, 
parents, other educators, 
administrators, and the 
community to support 
student learning. 

* Notebook

* Conferencing

* Is proper grammar used in 
communication? 

* Does the TC solicit the support of 
parents to form a learning team? 

* In what ways does the TC 
communicate 

* Does the TC avail herself to the 
resources available in the school 
community? 

* Does the TC listen to and implement 
suggestions of the cooperating teacher 
and/or supervisor?

Professional 
Growth

Teachers assume 
responsibility for 
professional growth, 
performance, and 
involvement as an individual 
and as a member of the 
learning community

* Conferencing * Are there any issues of professional 
ethics? 

* Has the TC taken advantage of 
professional development 
opportunities? 

* Does the TC display professional 
conduct? 

* Appropriate dress? Punctuality?  
Preparedness? 

Focus of Ohio 
Standard

Ohio Standard Where to find 
evidence

Some models of appropriate evidence
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