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Hiram College
Department of Education
Conceptual Framework

Mission Statement
The mission of the Department of Education at Hiram College is to prepare intellectually alive, socially 
responsible, ethically grounded educational leaders.  

Vision Statement
Since the founding of Hiram College in 1850, students have joined this learning community to be prepared as 
teachers within the liberal arts tradition. This tradition prepares teachers to think well and with discipline. The 
liberal arts education, grounded in the understanding that knowledge is interrelated and interdisciplinary, 
prepares teachers to think critically, communicate effectively, engage in disciplined inquiry and autonomous 
learning, and recognize the essential connectedness of all knowledge. 
  
We believe that educational leaders who are intellectually alive demonstrate commitment to professional 
competence, effective pedagogy, and reflective practice. We believe that educational leaders must be agents 
of change who are committed to socially responsible practices as evidenced by advocacy for children and 
adolescents, families, schools, and communities. Socially responsible practice is upheld by the teacher’s 
commitment to accountability through data-driven assessment and differentiation with the goal of improving 
student learning. We believe that educational leaders who engage in ethically grounded practice establish 
respectful, supportive, caring learning environments that foster equitable access to knowledge and make use 
efficacious practice. 

Accreditation
The Education Department at Hiram College is nationally accredited by the Council for the Accreditation of 
Educator Preparation (CAEP). Individual licensure programs are approved by the Ohio Department of Higher 
Education and the Early Childhood program is nationally recognized by the National Association for the 
Education of Young Children (NAEYC). 

 

Interstate Teacher Assessment and Support Consortium Standards 
(InTASC)

Standard #1: Learner Development: The teacher understands how learners grow and develop, recognizing 
that patterns of learning and development vary individually within and across the cognitive, linguistic, social, 
emotional, and physical areas, and designs and implements developmentally appropriate and challenging 
learning experiences. 

Standard #2: Learning Differences: The teacher uses understanding of individual differences and diverse 
cultures and communities to ensure inclusive learning environments that enable each learner to meet high 
standards. 

Standard #3: Learning Environments: The teacher works with others to create environments that support 
individual and collaborative learning, and that encourage positive social interaction, active engagement in 
learning, and self-motivation. 

Standard #4: Content Knowledge: The teacher understands the central concepts, tools of inquiry, and 
structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline 
accessible and meaningful for learners to assure mastery of the content. 
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Standard #5: Application of Content: The teacher understands how to connect concepts and use differing 
perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to 
authentic local and global issues. 

Standard #6: Assessment: The teacher understands and uses multiple methods of assessment to engage 
learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision 
making. 

Standard #7: Planning for Instruction: The teacher plans instruction that supports every student in 
meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary 
skills, and pedagogy, as well as knowledge of learners and the community context. 

Standard #8: Instructional Strategies: The teacher understands and uses a variety of instructional 
strategies to encourage learners to develop deep understanding of content areas and their connections, and 
to build skills to apply knowledge in meaningful ways. 

Standard #9: Professional Learning and Ethical Practice: The teacher engages in ongoing professional 
learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices 
and actions on others (learners, families, other professionals, and the community), and adapts practice to 
meet the needs of each learner. 

Standard #10: Leadership and Collaboration: The teacher seeks appropriate leadership roles and 
opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, 
other school professionals, and community members to ensure learner growth, and to advance the 
profession. 

Ohio Standards for the Teaching Profession

Standard 1: Teachers understand student learning and development and respect the diversity of the 
students they teach. 

Standard 2: Teachers know and understand the content area for which they have instructional responsibility. 

Standard 3: Teachers understand and use varied assessments to inform instruction, evaluate and ensure 
student learning. 

Standard 4: Teachers plan and deliver effective instruction that advances the learning of each student. 

Standard 5: Teachers create learning environments that promote high levels of learning and achievement for 
all students. 

Standard 6: Teachers collaborate and communicate with students, parents, other educators, administrators, 
and the community to support student learning. 

Standard 7: Teachers assume responsibility for professional growth, performance and involvement as an 
individual and as a member of a learning community 
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Department of Education Standards for Teacher-Candidates
(The Department of Education has established three goals and eight institutional standards that 
guide our preparation of prospective teachers.) 

Goal 1:  The educational leader is intellectually alive. 

Standard 1:  Commitment to professional competence 
The candidate understands the major concepts, assumptions, debates, processes of inquiry, and                 
ways of knowing central to his or her discipline and demonstrates unwavering commitment to the pursuit of 
learning. 

Standard 2:  Commitment to effective pedagogy 
The candidate applies theory to practice, creating learning experiences that are meaningful for all students 

Standard 3:  Commitment to reflective practice 
The candidate thinks systematically about his/her practice and learns from experience. 

Goal 2:  The educational leader is socially responsible.

Standard 4:  Commitment to advocacy for children and adolescents 
The candidate is concerned with all aspects of a child’s well-being and demonstrates the moral courage to 
advocate for children and adolescents in the face of opposition. 

Standard 5:  Commitment to accountability through data-driven assessment and differentiation 
The candidate assumes personal responsibility for student learning and collaborates with other stakeholders 
to improve learning opportunities for all students. 

Goal 3:  The educational leader is ethically grounded.

Standard 6:  Commitment to respectful, supportive, and caring learning environments 
The candidate develops honest, caring, and fair relationships with students and creates a learning 
environment in which individual differences are respected. 

Standard 7:  Commitment to equitable access to knowledge 
The candidate acts on the belief that all students can learn, assessing individual and group performance and 
designing developmentally appropriate learning opportunities for diverse students.  

Standard 8:  Commitment to efficacious practice 
The candidate approaches teaching and solving problems in innovative and creative ways, demonstrating 
motivation and sustained effort in helping all students achieve success. 

In addition to these institutional standards, the Education Department also assesses each candidate’s 
dispositions related to effective teaching.  These dispositions are linked to the InTASC Standards, the 
recommendation of teachers in the field, and research. The following twelve dispositions are continuously 
monitored throughout the program and assessed multiple times in designated courses: prepared to teach 
and learn, professional maturity, professional appearance and behaviors, a belief all students can learn, 
fairness, integrity, flexibility and adaptability, enthusiasm and initiative, communication, collaboration, self-
reflection and acting on constructive feedback, and perseverance. 
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Policies and Procedures for Teacher Education Candidates
 

Transition Point I:  Admission to the Program

Students begin their application to the teacher education program during their enrollment in EDUC 60100: 
Teacher Licensure Policies and Procedures.  Requirements for successful completion of this course include: 

1. Completing an application for admission to the teacher education program.   
• After this application has been completed, students will receive an email stating whether or not they 

have met the basic proficiencies in mathematics, reading, and writing.  At this time students 
interested in seeking licensure from another state will receive a link to that state’s Department of 
Education to review their requirements for licensure.  

2. Declaring an area of licensure with the Education Department.  By the end of the sophomore year, the 
student should also declare a major applicable to their licensure area with the College Registrar.  Full 
descriptions of these licensure programs are available in the Education Department, or can be found 
online at http://www.hiram.edu/education. 

       A. P-5 License   (Major: Elementary Education).  This license is valid for teaching children who 
are typically developing, at risk, gifted, and who have mild/moderate educational needs.  
Licenses are issued for pre-kindergarten through grade 5 (ages 3-11). 

       B. Middle Childhood License   (Major:  Integrated Middle Childhood Education).  The middle 
childhood license is valid for teaching grades 4 through 9, and includes preparation in two of 
the following areas:  Reading / Language Arts, Mathematics, Science, and Social Studies 

C. Adolescence/Young Adult Licenses     (Major:  see chart below.) 
 This license is valid for teaching in one of the following subject areas in grades 7-12. 

     * As of the 2018-2019 academic year this program is no longer accepting new students. 

3. Meeting with a faculty advisor in the Education Department to plan a schedule of coursework that 
meets licensure requirements.  Students seeking Adolescent/Young Adult licensure should also meet 
with an advisor in their content area/major. 
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The procedures below have been established to ensure that only competent, fully qualified Hiram 
College graduates receive teaching licensure from the Ohio Department of Education. By following 
these procedures candidates will:  

1. initiate admission to the teacher education program. 
2. maintain retention in the teacher education program. 
3. be approved for student teaching. 
4. complete student teaching and be recommended for licensure.

           License              Major

          Integrated Language Arts             Integrated Language Arts

      *Integrated Mathematics             *Mathematics

          Integrated Social Studies             Integrated Social Studies

          Life Sciences             Biology

          Life Sciences/Chemistry             Science

          Physical Sciences             Science

http://www.hiram.edu/education


Approval of Admission in the Teacher Education Program: After the applicant’s successful  
completion of EDUC 10200, the applicant’s qualifications for admission to the program are forwarded to  
the Education Department with a recommendation for action. The department grants or denies admission  
based on the following requirements: 
1. Demonstration of proficiency in reading, writing, and mathematics as follow: 

A. Students must demonstrate reading skills in one of the following ways:ACT Reading (21 
minimum) 

i. SAT Evidence Based Reading and Writing  (540 minimum) 
ii. Praxis Core Academic Skills for Educators Test in Reading (156 minimum) 
iii. Combined GPA of 2.6 or higher in FY - Enduring Questions and FY - Urgent 

Questions or GPA 2.6 or higher in INTD 19900 (qualifying transfer students) 
       B. Students must demonstrate writing skills in one of the following ways: 

i. ACT English (21 minimum) 
ii. SAT Evidence Based Reading and Writing (540 minimum) 
iii. Praxis Core Academic Skills for Educators Test in Writing (162 minimum) 
iv. Combined GPA of 2.6 or higher in FY - Enduring Questions and FY - Urgent 

Questions or GPA 2.6 or higher in INTD 19900 (qualifying transfer students) 
      C. Students must demonstrate mathematical skills in one of the following ways: 

i.  ACT Mathematics (21 minimum) 
ii. SAT Mathematics (530 minimum) 
iii.  Praxis Core Academic Skills for Educators Test in Mathematics (150 minimum) 
iv. Combined GPA of 2.6 or higher in Math 10300 and Math 10400 (for EC & MC: Math) 

or 2.6 GPA or higher in Dept. approved Math (MM) course (for AYA & MC: LA/SS/Sci) 

2.  Admission Reflective Essay (written during EDUC 10200) demonstrating understanding of the Education 
Department Standards. 

3. Admission Interview (completed during EDUC 10200) to monitor students’ oral speaking skills and 
dispositions. 

4. Grade point averages -- achievement of a 3.0 grade point average in each of the following areas: 
A. Cumulative grade point average 
B. Professional education courses grade point average (based upon successful completion of at 

least one of the following courses: EDUC 15000, 22900 or 23100, 23000, 23400 or 23500). 
Students must receive a C or higher in each of these courses. 

C. Content area grade point average/s (for middle childhood and adolescent/young adult 
licensure content area coursework) 

 *Note: Students with a 2.60-2.99 grade point average in any or all of the required areas will     
  be permitted to write a waiver letter to the department and approval is subject to       
  department vote. Students must meet all other requirements prior to writing the waiver      
  request letter. Should the student be conditionally admitted on the waiver, they will be placed  
  on an Intervention Plan with the goal of bringing the gpa(s) below 3.0 into compliance. 

The applicant is notified in writing via letter of the decision of the Education Department. The applications  
of students who have been denied admission to the program will be reconsidered each term until the  
required qualifications are met, or until the applicant notifies the department that he or she is no longer  
seeking admission to the program.  

Transition Point II:  Admission to Methods Blocks
In order to proceed successfully through Transition Point II and register for professional education methods 
blocks, the candidate must satisfy the requirements below. 

1. All Transition Point I admission requirements must be met. 

2. Grade point average of at least 3.0 in all required areas:  cumulative, professional education (students 
must receive a C or higher EDUC 22900/23100 and EDUC 23000/23400/23500), and content areas.  
Note: Students who have met all admission requirements, but have grade point averages of 2.60-2.99 
(cumulative, professional education, or content area/s) may be admitted to the methods block with a 
conditional admission (with departmental approval). This conditional admission requires an intervention 
plan including specific goals for improvement and successful completion of methods coursework prior 
to placement in clinical experiences. 
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3. Dispositions Assessment from 23000/23400/23500—dispositions assessments from the Human 
Growth and Development course specific to licensure area will be reviewed with the advisor. Should a 
candidate receive a Needs Improvement in any category, they will be placed on an Improvement Plan 
with specific goals and strategies in order to Meet Expectations in Methods Clinical Experience. 

4. Fingerprinting is required for admittance to methods classes.  Up-to-date BCI and FBI clearance is 
required for all candidates, and a letter of verification must be received by the Education Department.  
The cost for fingerprinting is the responsibility of the student.  

5. In some cases, school administrators impose additional requirement for all candidates working in their 
school, such as TB testing and/or other health tests.  Where these are required by the school, the cost 
and arrangements are entirely the responsibility of the candidate. 

  
6. In order to progress to the next transition point, candidates may not have an “Incomplete” in a required 

professional education course. 

Transition Point III:  Approval for Student Teaching
An application for approval for student teaching must be filed no later than the spring prior to the semester 
the student plans to student teach.  This application is designed to identify those students who are planning 
to student teach in order to:  1) determine a student’s competency for student teaching and 2) provide 
sufficient time for making an appropriate student teaching placement in a school. In order to proceed 
successfully through Transition Point III and be approved for student teaching, the candidate must satisfy the 
following requirements: 

1. Successful completion of all required methods coursework (including completing and passing the 
edTPA assignment) and clinical experiences. A student may be asked to complete an additional 
clinical experience prior to student teaching as deemed necessary by the college professor and/or 
college-based supervisor. 

2. Assessment of Departmental Dispositions in clinical setting.  Receiving a Needs Improvement in any 
category will result in an Intervention Plan that will follow the candidate into the next clinical 
experience and/or student teaching. Candidates with Needs Improvement in multiple categories or 
have not shown improvement in a particular category may not be approved for student teaching. 

3. Successful completion of all applicable Ohio Assessments for Educators tests prior to student 
teaching.        

4. Grade point average of at least 3.0 in all required areas:  cumulative, professional education, and 
content area/s.  Students with a conditional admission to methods block must show evidence of 
satisfactory progress on the intervention plan and successful completion of clinical experience. 

5. Faculty/Staff Recommendations 
• Approval of the Dean of Students 
• Satisfactory recommendations from Education Department faculty and the Head of Teacher 

Education 
• Other recommendation (professional or personal) requested by the Education Department. 

The Education Department reviews and votes on each application, a majority affirmative vote being 
necessary for approval for student teaching 

Candidates for student teaching meet with the Director of Student Teaching and Field Experience to review 
required hours of field experiences and to verify that all coursework and other state requirements for 
licensure have been completed or have been scheduled for completion. The candidate and the Director 
discuss possible student teaching placements in the schools within the Education Department’s service area, 
which includes the school districts by county (see chart below) with which the Education Department has 
contracts.  Prior to this meeting all candidates are required to attend a resume writing workshop.  The 
resume created in this workshop is sent along with the placement request to the schools in which the 
candidate is interested in student teaching. Often, an interview is required between the student teacher and 
the placement school administrator or teacher. The chart below lists the schools with which Hiram College 
has contracts.  The numbers following each school correspond to the Typology of Ohio School District 
information that follows. 
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Notes:  
• Under no circumstances are students allowed to make their own placement. 
• Students may not student teach in a school district which they previously attended or in which they have 

family working or attending. 
• All placements must be within a 30 mile radius. 
• Once a placement is made it cannot be changed, unless determined to be necessary by the Director of 

Student Teaching.  
• No additional courses may be taken during Student Teaching unless approved by their advisor and the 

Head of Teacher Education 

Other possible placement schools: 

Typology of Ohio School Districts    

Portage County 
Partners

Geauga County 
Partners

Trumbull County 
Partners

Summit County 
Partners

Cuyahoga County 
Partners 

Aurora (6) Berkshire (3) Girard City (4) Hudson (6) Chagrin Falls (6)
Crestwood (3) Cardinal (1) Howland (5) Nordonia Hills (5) Cleveland Hts./University 

Hts. (5)
James A. Garfield 
(1)

Chardon (5) LaBrae (1) Stow-Munroe Falls (5) Cleveland Metropolitan (8)

Ravenna (4) Kenston (6) Maplewood (2) Twinsburg (5) Cuyahoga Heights (5)

Streetsboro (5) Newbury (3) Newton Falls (1) Woodbridge (5) Shaker Heights (6)
Windham (1) West Geauga (5) Warren (7) Solon (6)

Trumbull Career & 
Technical Center 

Portage County 
Partners

Geauga County 
Partners

Trumbull County 
Partners

Mahoning County 
Partners 

Cuyahoga County 
Partners

Field (3) St. Helen's (3) Bristol (2) Stambaugh Charter 
Academy (8)

Warrensville Hts. (7)

Rootstown (3) Champion (3) Orange (6)

Southeast (2) Lakeview (3) Independence (5)

Waterloo Local (2) Niles (4)

2013 Typology 
Code

Major Group Full Descriptor

1 Rural High Student Poverty and Small Student Population

2 Rural Average Student Poverty and Very Small Student Population

3 Small Town Low Student Poverty and Small Student Population

4 Small Town High Student Poverty and Average Student Population

5 Suburban Low Student Poverty and Average Student Population

6 Suburban Very Low Student Poverty and Large Student Population

7 Urban High Student Poverty and Average Student Population

8 Urban Very High Student Poverty and Very Large Student Population
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Transition Point IV:   
Completion of Student Teaching and Recommendation for Licensure 

In order to proceed successfully through Transition Point IV and to be recommended for licensure, the 
candidate must satisfy the following requirements: 

1.  Successful completion of student teaching evidenced by: 
• Passage of effective teaching assessment based upon the Ohio Standards for the Teaching 

Profession with an average score of 3.0 with no score of 1.0 given in any standard. 
• Passage of effective teaching assessment based upon the standards of the applicable 

Specialized Professional Association (NAEYC; AMLE; NCSS; NCTE; NCTM; NSTA).  Refer to 
the individual association for information about its passing score.   

• Passage of Dispositions Assessments with a Meets Expectations for each disposition.  
Receiving a Needs Improvement in any category at the midterm assessment requires an 
improvement plan.  Receiving a Needs Improvement in any category at the final assessment 
requires a written addendum for the Oral Capstone Presentation. 

• Passage of Oral Capstone Presentation based on Hiram Education Department Goals and 
Standards. 

2. Successful completion of the concurrent seminar course (EDUC 44600). Including the passage of 
locally scored edTPA.   

3. Achievement of passing scores on all Ohio Assessments for Educators examinations required by the 
Ohio Department of Education. (In order to issue a license, the Ohio Department of Education must 
receive evidence of passing Ohio Assessments for Educators scores from all candidates.  All scores 
of examinations taken at Ohio testing sites are automatically forwarded to ODE; however, candidates 
taking the Ohio Assessments for Educators examinations at an out-of-state site must request that 
their scores be sent to the Ohio Department of Education as part of the test registration process.  
Failure to do so will result in additional expenses for the candidate and a delay in the licensure 
process).   

4. Fingerprinting as required by the Ohio Department of Education for teacher licensure.  BCI and FBI 
clearance are required for all candidates. Results must be electronically submitted to the ODE and a 
verification letter must be sent to the Education Department.  how convictions affect licensure  

Standards of Behavior for all Field and Clinical Experiences
The Education Department provides these guidelines to ensure that a candidate in the Hiram College 
Education Department meets with success in every area of the Teacher Education program.  Teacher-
candidates must demonstrate professional behavior when representing the Education Department of Hiram 
College in any activity on campus or in the community.  The character qualities necessary to become a good 
teacher, including honesty, self-control, sensitivity, commitment, and many others can be rightly measured 
more by the behavior of the candidate than in any other way.  That is why all candidates in the Teacher 
Education program will be required to follow these standards. 

Professional Appearance:  
The candidate will maintain a professional appearance in all field and clinical assignments, being clean and 
well-groomed with pressed clothing.  In addition, the candidate will comply with the expectations placed on 
school personnel in the placement site.   
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Students will not wear or show: 
• tank tops
• low-cut tops
• tops exposing the midriff
• skirts less than 18 inches in length unless paired with opaque tights
• hats
• jeans (An exception to this might be special dress days in the school - jeans only, school spirit 

colors, etc.)
• leggings unless paired with a tunic fingertip length
• sagging pants or visible boxers/underwear (belts should be worn)
• non-opaque shirts unless paired with a tank top or undershirt
• shorts
• sweat pants
• flip flops
• body piercing (other than ears)
• gauging
• visible tattoos
• unprofessional hair styles and/or color

* An unprofessional color is one that is not a natural color (i.e. blue, green, pink, bright red, …) If you     
are unsure whether or not your hair color or style is professional, ask a member of the Education 
Department. 

Professional Conduct:  
The candidate will comply with all policies and rules established by Hiram College and by state and local law 
enforcement agencies. 

• The candidate will not falsify any information given to faculty, staff, supervisors, school personnel or 
others. 

• The candidate will show respect to all faculty, staff, supervisors, peers, school personnel and others. 
Both verbal and non-verbal communication can reveal this respect.  Profane language, threatening 
remarks, or that which conveys sexual innuendo is certainly disrespectful.  Doing other work, even 
planning lessons, in class or out in the field; putting one’s head down on the desk; or talking while 
someone else is speaking are all ways of communicating disrespect.  These behaviors, and others 
like them, will not be tolerated. Cellphone usage should be on an extremely limited basis and only 
used during lunch and planning periods.  

• The candidate will demonstrate professional conduct by complying with all attendance policies, and 
by being punctual to all activities. 

• The candidate will not engage in relationships that conflict with professional roles.  Those teaching 
adolescents must be especially careful to maintain boundaries with students.

Professional Commitment:  
The candidate will demonstrate a positive, respectful attitude toward all individuals, and will contribute to a 
safe physical and emotional learning environment, both on the Hiram campus and out in the community. 

• The candidate will recognize and respect the diversity found in the classrooms to which they are 
assigned.  The candidate will plan ways to implement the belief that all students can learn. 

• The candidate will demonstrate professional behavior when using technology resources at any P-12 
institution by following the rules of that institution for technology use and ensuring that all P-12 
students in the classroom likewise follow those rules.   

• The candidate will complete all course assignments and duties in the required time frame and 
according to the prescribed manner. 

• The candidate will maintain a positive attitude toward the teaching profession and a high regard for 
the content area taught.  Poorly prepared lessons and low expectations for oneself and for one’s 
students, demonstrate disrespect in this area. When observing in a class, lack of attention or interest 
also demonstrates a disrespectful attitude, which is not acceptable 

• The candidate will receive constructive criticism from faculty, staff, supervisors, school personnel and 
others in a positive manner, being determined to improve through the insights given by others. 
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Practical Experience

EDUC 15000 and 22900/23100:  Hiram College Field Experiences are 
associated with the Foundations Courses taken in the first and second years of 
the program.  In EDUC 10500: Education, Culture and Society, teacher 

candidates will complete a minimum of four school visits and will have the opportunity to interact with 
students in schools found in high-need areas. Middle Childhood and Adolescent/Young Adult candidates in 
EDUC 23100: Human Growth and Development participate in a tutoring program with local schools so that 
they can see firsthand the issues of development and the impact they have on learning. In EDUC 22900: 
Developmentally Appropriate Practice: Birth-8, Early Childhood candidates will travel to six different sites, 
representing a variety of structures and demographics. Candidates will observe how teachers manage 
classes, control their environment, and communicate so that students learn.  Fingerprinting is required for 
students enrolled in EDUC 22900 and 23100 this should be done before the first class or will be done as a 
class during week 1 of 23000/23400/23500 field time.  The instructor will notify you by email to let you know 
when fingerprinting needs to be completed.  BCI and FBI clearance is required for all students in these 
courses and a letter of verification must be received by the Education Department. The cost for fingerprinting 
is the responsibility of the student. Students must receive a C or higher in each of these courses.  
Other Education Courses:  Various other courses within the teacher education program provide opportunity 
for field experiences. For example, in EDUC 25300, Reading, Writing, and Response with Children’s 
Literature, students have traveled to classrooms and preschool settings to read stories and create activities 
for children. Similar activities are planned for candidates in EDUC 25400, Adolescent Literature.  
Independent Field Experiences:  Education 29400 – 29800 (29x00) is a series of field experience 
opportunities in educational settings.  These individually arranged field experiences provide Hiram College 
students time to work with and observe learners of a variety of ages.  Under the guidance of site-based 
professional supervisors, teacher-candidates become engaged in many activities, including but not limited to 
observation; tutoring; and program assistance.  The Hiram student enrolled in 29x00 must provide his/her 
own transportation. 
• Independent Field Experiences are offered only on a pass/no credit basis and may be taken for college 

credit, or for simply the recording of field experience hours within the Department of Education.  If 
college credit is desired, the Hiram student is responsible to register for 29x00 and submit a Course 
Description sheet, signed by the Director of Student Teaching and Field Experience.  If only a recording 
of field experience hours in the Department of Education is desired, the registrar need not be notified. 

• Students must complete a planning information sheet and schedule a meeting with the Director of 
Student Teaching and Field Experience prior to beginning the experience.  No credit will be given 
retroactively. 

• If registering for college credit hours, the student may elect to take from 1-3 college credit hours. There 
is a requirement of thirty (30) clock hours and an assignment for each hour of college credit.  
(Example:  3 hours of credit = 90 hours of contact with students). Advisors may give special permission 
to a student to register for four hours under certain circumstances. Maximum 29x00 credit allowable 
toward the 120 credit hours required for graduation is eight (8) hours.  

• Work is intended to be with school-age students in the student’s licensure area.  Work outside of the 
licensure area or in a non-school based setting must have the prior approval of the Hiram student’s 
advisor and the Director of Student Teaching and Field Experience.  

• All Independent Field Experiences must be under the supervision of an approved/accredited site-based 
professional.  College-based teacher-educator supervision is given where determined necessary. 

• Course Requirements:  In order to receive college credit for hours of work with learners in 29x00, the 
Hiram student will be required to submit the following: 

1. A daily journal with dated journal entries.  Each entry should be approximately one-half to one page 
in length, double-spaced, and should be word-processed.  A rubric, available from the Director of 
Student Teaching and Field Experience, is used to grade the journals of students registering for 
semester hour credit for their EDUC 29x.These writings should give the reader a clear impression of 
what the student is experiencing, but should not stop with mere description. These writings should be 
reflective in nature and indicate what you are learning from your observations and participation.  All 
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of the reflections should be connected to the Education Department Standards for Candidates, and 
based upon the Ohio Standards for the Teaching Profession.   

2. Any lesson plans, handouts, or other materials used. 

3. An attendance sheet which is kept by the Hiram student and signed by the teacher/site-based 
professional verifying the hours in attendance. 

4. An evaluation form completed and signed by the site-based professional, which may or may not be 
submitted in a sealed envelope.    

5. A summary essay discussing what the student has learned throughout the experience.  The student 
should include reflection regarding the impact this experience will have on his/her future teaching 
career. 

In experiences where college credit is not sought and the Hiram student wishes to simply be credited within 
the Education Department for hours spent with learners, the student will have to complete and submit a form 
documenting the work. Hiram students can be credited for a maximum of 50 clock hours in the Education 
Department. Exceptions to this must come with the approval of the student’s advisor. 

 
  
Requirements: During the clinical experience, candidates are 
required to prepare and teach a minimum of one lesson per day.  
Teacher candidates are encouraged to teach more.  Where it is 

appropriate, it is desirable to be able to teach the same lesson to multiple classes to get a feel for how 
classes can differ over the course of a day.  

Candidates must: 
• Align their lessons with the current Ohio Academic Standards and the national standards that guide 

their academic disciplines, and share that lesson plan with their cooperating teacher for final 
approval. 

• Differentiate instruction in order to accommodate the learning needs of all students. 
• Include either a formative or summative assessment component for each lesson and guide future 

instruction according to the results of that assessment. 
• Reflect daily on the strengths and weaknesses of the lessons they have taught. 
• Incorporate in their planning and teaching the suggestions made by their cooperating and 

supervising teachers. 
• Complete all additional observation assignments related to the methods courses. 

According to the individual licensure area, candidates will prepare a Teacher Performance Assessment 
during at least one of their clinical experiences, illustrating their use of pre- and post-assessment in the 
planning and implementing of lessons, as well as demonstrating competency in meeting the standards set by 
the Ohio Standards for the Teaching Profession and those of their academic disciplines. 
 

Elementary Education candidates at Hiram College have two clinical 
experiences before student teaching.  These clinical experiences occur 
during the methods coursework and are extensive, intensive, and closely 
supervised.  The goal of the clinical experiences is to allow a candidate time 
in the field classroom to apply strategies learned in the college classroom.  It 

is also important for pre-service teachers to learn from a cooperating teacher and from the children in the 
classroom.  Hands-on experience is incredibly valuable to the candidates’ growth as future educators. 

These experiences give the candidate a minimum of 100 hours in the field. There are observation days 
scheduled prior to the experience as a chance for the candidates and the cooperating teachers and their 
students to get to know one another and plan appropriate lessons and activities.  The fall methods course 
centers on Literacy Methods.  Candidates in this course will develop their understanding of young children’s 
emergent literacy and will learn specific instructional strategies for supporting and extending this growth.  The 
spring methods course focuses on the content areas of math, science, and social studies and directs 
candidates to analyze, evaluate, and create developmentally appropriate curricula integrating all curricular 
areas. 

Hiram College supervisors, as well as the methods instructor, will observe each candidate a minimum of 
three times per clinical experience.  Each observation will be followed by a discussion.  The insights and 
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suggestions from the school-based teacher-educator are highly valued and are imperative to the success of 
these clinical experiences. 

Middle Childhood candidates have three clinical experiences prior to 
student teaching. The first two experiences coincide with the methods 
courses in each content area.  The third experience is part of EDUC 
36300 which aligns with the reading core and focuses on literacy 
across the curriculum. This particular experience gives candidates a 

minimum of 30 field hours. The goal of clinical experience is to provide the candidate with the opportunity in 
the school classroom to implement the ideas that have been presented in the college classrooms. This 
authentic experience is incredibly valuable for student development and is closely supervised.  

These experiences give the candidate a minimum of 100 hours in the field.  There are observation days 
scheduled prior to teaching for our students and the cooperating teachers and their students to get to know 
one another and plan appropriate lessons and activities.  Candidates will have the opportunity to teach in 
both of their content areas.    

The methods instructor and Hiram College college-based teacher-educators supervise all candidates, 
observing a minimum of three times in each experience.  The college supervisors will be responsive to the 
insights and the suggestions of the school-based teacher-educator and will put these important ideas into 
practice, communicating them as needed.   
 

Adolescence/Young Adult candidates participate in one 
clinical experience prior to student teaching.  This experience 
gives the candidate a minimum of 100 hours in the field.  
Although the candidates have spent countless hours 

observing in school settings, this authentic experience allows them to implement what they have learned in 
the college classroom by actually teaching in a school setting. This experience allows the candidates to 
demonstrate developmentally appropriate mastery of the knowledge and skills necessary for approval to 
student teach.  Because of the importance of this experience, close supervision by the methods instructor 
and a college-based teacher-educator provides the support necessary for the growth of our future educators. 

Without a doubt, the candidate has the greatest obligation to ensure the success of clinical experience 
placements.  By taking the initiative and becoming an active pursuer of 
knowledge and skills, the candidate will find this to be a life-changing 
learning experience.  The candidate should not be satisfied merely to meet 
basic expectations, but rather the Hiram candidate should continually search 
for ways to become proficient, and even accomplished, in all areas.   

The candidate will: 
• Be on time, be prepared, and demonstrate responsibility in completing assigned tasks. 
   • Know and abide by the school policies, regulations, rules, and schedules of the field school to which 

he/she is assigned.  The candidate will also adhere to the Standards of Behavior of Hiram College.   
• Introduce him- or herself to the building principal, offering thanks for the opportunity to work in the 

school. Respect other professionals in the building, taking every opportunity to meet and learn from 
others whenever possible.  Ask questions as appropriate.  Seek the advice of the school-based 
teacher-educator, the college-based teacher-supervisor, and other professionals as needed. 

• Attend school functions that the school-based teacher-educator would be expected to attend; 
assume duties outside of the classroom that the school-based teacher-educator would be expected 
to fulfill.  Participate in parent conferences with the permission of the school-based teacher-educator 
and the parents involved. 

• Observe the school-based teacher-educator carefully, learning best-practice techniques and 
methods that will soon be implemented. 

• Take the initiative in offering assistance in small group work, tutoring, classroom management, 
environment management (making bulletin boards, arranging learning spaces) and other clerical 
necessities.  Gladly accept responsibilities given by the school-based teacher-educator.  Seek to do 
more, when possible. 
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• Follow the guidance of the school-based teacher-educator in determining what curriculum is to be 
taught and how it is to be taught. 

• Prepare for observations by college teacher-supervisors by: 

a. Choosing a lesson to teach which has great involvement from the candidate so that strengths 
can be adequately observed.  While moving from student-to-student during individual work is 
necessary and commendable, it does not give the observer enough information about the 
candidate’s skills for a valuable assessment to take place or for adequate suggestions or 
help.  Good lessons for observation demonstrate the candidate’s ability to gain the students 
attention and provide motivation through an anticipatory set; show how the candidate 
interacts with students; allow for questioning strategies and the opportunity to present a clear 
and full closure to the lesson. 

b. Having a place for the supervisor to sit.  Also, have the lesson plan in a place that has been 
previously communicated to the supervisor and is easily accessible. 

c. Scheduling a time for conferencing following your observation, if at all possible. Have a quiet 
place in mind where you can meet with the supervisor. 

d. Preparing a list of questions or concerns to discuss with the supervisor.  Be active in seeking 
out help. 

Additional Policies, Information and Special Notes
All Candidates 

• Candidates who leave Hiram College and return after one academic year are subject to licensure 
requirements that are in effect upon their return. 

• Candidates may submit to the Education Department a written request to waive a transition point 
requirement that he or she has not met.  Should such a request be submitted, the burden of proof 
rests with the candidate to make a strong case for the appropriateness of the waiver.  Waiver 
requests will be considered on a case-by-case basis. 

Transfer Students 
• For transfer students, the cumulative G.P.A. is based upon Hiram G.P.A. coursework. 
• Transfer students who matriculate to Hiram College must fulfill the Education Department 

requirements that are in effect during the term they take their first education course. 
• No more than 2 subject area content courses will be accepted unless approved by the Head of 

Teacher Education. 
• The professional education grade point average is based upon all professional education courses 

counted toward licensure, including those transferred into the college. Professional education 
courses taken at other institutions must be approved by the faculty member whose course is its 
equivalent or by the Education Department. 

• The content area grade point average is based upon all courses counted toward licensure, including 
those transferred into the college.   

Special Students  
(Special students are graduates of an approved four-year college or university) 

• For admission to the teacher education program, the required cumulative grade point average of 3.0 
is satisfied by the achievement of a final cumulative grade point of average of 3.0 from the degree 
granting institution.  If the cumulative grade point average from the degree granting institution is less 
than 3.0, 12 semester hours of approved coursework must be completed at Hiram College and a 3.0 
cumulative average attained in order to satisfy this admission requirement.  

• Special students who matriculate to Hiram College must fulfill the Education Department 
requirements that are in effect during the term they take their first education course. 

• The professional education grade point average is based upon all professional education courses 
counted toward licensure, including those transferred into the college. Professional education 
courses taken at other institutions must be approved by the faculty member whose course is its 
equivalent or by the Education Department. 

• The content area grade point average is based upon all courses counted toward licensure, including 
those transferred into the college.   
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Applying for Licensure 
The Education Department strongly encourages all completers to apply for licensure at graduation. If a 
completer does not apply for licensure at graduation and chooses to do so at a later time (more than 3 
months post-completion), the application will be subject to review and the applicant will be required to meet 
all state and college requirements in place at the time of application. 

Transportation for Field and Clinical Experiences 
Transportation will be provided by the Education Department for the field experiences associated with EDUC 
10500 and EDUC 22900/23100. Candidates are responsible for their own transportation for all methods 
courses, other education courses, and student teaching.   

Opportunities for Involvement 
• Education Club.  The purpose of this organization is to promote the welfare and ongoing education 

of both children and adults, to coordinate and facilitate ongoing and one-time educational programs 
for Hiram Students, and to work cooperatively with other organization.  See the Hiram College 
Education Club Facebook page for upcoming events and activities.  

• Seminars and workshops. Each year special events are held for education majors and their 
friends. Recent events include a seminar on Bullying Prevention, A.L.I.C.E. training, and a variety of 
technology integration workshops. 

Graduating with Departmental Honors 
Candidates with a major in Education (Early Childhood, Middle Childhood, Integrated Language Arts, or 
Integrated Social Studies licensure areas) can qualify for departmental honors if they meet all of the following 
requirements:   

(1)a cumulative GPA of at least 2.8,  
(2)an Education GPA of at least 3.6, 
(3)the sum of the cumulative GPA and Education GPA is at least 6.8. 

Candidates in the Adolescence/Young Adult programs of Mathematics and Science can receive departmental 
honors from those departments.  

Education majors graduating without Licensure 
Occasionally a candidate completes all coursework for the Early Childhood, Integrated Middle Childhood, 
Integrated Language Arts, or Integrated Social Studies major and decides not to student teach and pursue 
licensure.  When this occurs, the student may be permitted to complete an alternate capstone for the 
Education major, which will allow the student to graduate, but not receive licensure.  Any plans for graduation 
without licensure must have the approval of the student’s advisor and the Education department. Should the 
student return more than one year from graduation, they must be readmitted to the program under the 
admission requirements in place at that time. Should the student return more than five years from 
graduation, they may have to take additional coursework, should the content of required courses be deemed 
“dated” or not applicable to current licensure requirement.  

Reciprocity 
Students interested in seeking licensure to teach in a state other than Ohio should contact that state’s 
Department of Education.  Students should be aware that having an Ohio teaching license does not ensure 
eligibility for a teaching license in another state, although Ohio does have reciprocity agreements with most 
states.  Because licensure requirements are subject to change, students seeking out-of-state licensure 
should obtain the most up-to-date information available from the Department of Education in the state(s) in 
which licensure is desired.  

Formal Complaints and Student Appeal Policy 
Formal complaints regarding issues of concern to a candidate should be submitted in writing to the Chair of 
the Education Department. The candidate will receive a written response within one week of the submission 
of the formal complaint and appropriate actions will be taken in an attempt to reach a satisfactory resolution 
to the concern raised. 
    
A candidate may request in writing a hearing before the Teacher Education Board to appeal a negative 
decision made by the Education Department regarding 1) admission to the teacher education program; 2) 
retention in the teacher education program; 3) approval for student teaching; or 4) recommendation for 
licensure. 
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Hiram College Department of Education Disposition Assessment 

Candidate: __________________        Course/PlacementSite:__________________ 
Program: ______________   Assessor: ________________Date:_____________ 

Research by Schulte, Edick, Edwards and Mackiel (2004) supports the need for evaluation of teacher 
dispositions separately from content knowledge and instructional strategies. Notar, Riley, Taylor, 
Thornburg and Cargill (2009) found a strong correlation between teacher dispositions and student 
learning. The following dispositions were based on similar instruments at other institutions including 
Eastern Kentucky University, Linderwood University and Kent State University and reviewed by the 
Education Department Advisory Council as critical dispositions for teacher success/professionalism and 
student learning. 

Directions: Using the rating scale below, check the appropriate box to rate the extent to which each 
disposition is exhibited.  Suggested behaviors are identified below each disposition. If a student receives a 
rating of Needs Improvement, please circle the bullet point(s) not met and include a comment in the 
space provided at the end of the assessment.  Students with a rating of Needs Improvement on any 
disposition will be placed on an improvement/intervention plan.  

Disposition 1: Prepared to teach and learn (InTASC 6) 
• Comes to class and/or placement site on time, prepared, and ready to begin 
• Demonstrates an understanding of his/her responsibilities 
• Completes tasks as requested in a timely fashion 
• Submits assignments/lesson plans by due date 
• Provides timely and descriptive feedback to students 

Disposition 2: Professional Maturity  
• Understands the emotions of self and others 
• Embodies self-regulated learning 
• Able to handle unexpected situations in a dignified and responsible manner 
• Keeps personal life at home 

Disposition 3: Professional Appearance and Behaviors (InTASC 9, CF 6) 
• Dresses professionally 
• Adheres to Hiram College Department of Education dress code 
• Notifies appropriate individuals in a timely fashion when an absence occurs 
• Makes up missed time 
• Meets professional responsibilities (attends professional meetings, workshops, faculty meetings, 

open house, after-school programs and community events) 

Midterm Not Observed Needs Improvement Meets expectation

Final Not Observed Needs Improvement Meets expectation

Midterm Not Observed Needs Improvement Meets expectation

Final Not Observed Needs Improvement Meets expectation

Midterm Not Observed Needs Improvement Meets expectation

Final Not Observed Needs Improvement Meets expectation
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Disposition 4: Belief all students can learn (InTASC 1, 2, CF 7, 8) 
• Understands that students learn in many different ways 
• Provides encouraging feedback to all students 
• Makes knowledge accessible to all learners 
• Persists in helping each learner reach his/her full potential 

Disposition 5: Demonstrates fairness (InTASC 2, 7, 8, CF 2, 6, 7) 
• Respects learners as individuals with diverse personal and family backgrounds and a variety of 

skills and abilities, perspectives, talents and interests.  

• Uses instructional strategies to meet the diverse needs of learners 
• Provides all students with equitable learning opportunities 
• Avoids making judgements based on stereotypes, sexual orientation, social class, race, gender, 

religion, or disability 

Disposition 6: Integrity (InTASC 9, CF 6) 
• Communicates and interacts with others in an honest and trustworthy manner 
• Accepts responsibility for his/her decisions and actions 
• Demonstrates ethical behavior: maintains appropriate boundaries with students, respectful of 

others’ views,   

• Maintains confidentiality and is careful in conversations regarding students/classmates, 
professors/teachers, administrators and parents 

• Follows codes of ethics, professional standards of practice, and laws and policies 

Disposition 7: Flexibility/Adaptability (InTASC 5, 7, 8, CF 7, 8) 
• Adapts instruction to learners’ responses, ideas, and needs 
• Recognizes the need to adjust instruction to address time factors and/or unexpected events 
• Displays open mindedness, flexibility, and willingness to learn from others whose perspectives 

differ 

Disposition 8: Enthusiasm/Initiative (InTASC 4, 9, 10, CF 1, 8) 
• Attends to tasks and responsibilities without prompting 
• Seeks knowledge looking for new ideas and understandings in the field 
• Solicits suggestions and feedback from others demonstrating and eagerness to learn 
• Demonstrates enthusiasm for students, curriculum, and teaching 
• Participates actively in class discussions, activities, and field/clinical experiences 

Midterm Not Observed Needs Improvement Meets expectation

Final Not Observed Needs Improvement Meets expectation

Midterm Not Observed Needs Improvement Meets expectation

Final Not Observed Needs Improvement Meets expectation

Midterm Not Observed Needs Improvement Meets expectation

Final Not Observed Needs Improvement Meets expectation

Midterm Not Observed Needs Improvement Meets expectation

Final Not Observed Needs Improvement Meets expectation

Midterm Not Observed Needs Improvement Meets expectation

Final Not Observed Needs Improvement Meets expectation
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Disposition 9: Communication (InTASC 3, CF 5) 
• Works to foster respectful communication among all members of the learning community 
• Exhibits appropriate oral and written communication skills 
• Demonstrates professionalism in communication with others  
• Responds to communications in a timely fashion 

Disposition 10: Collaboration (InTASC 10, CF 5) 
• Participates as a team player 
• Works through disagreements to a common outcome 
• Demonstrates the ability to work with students, parents, teachers, administrators and community 

members   

Disposition 11: Self-reflection and acting on constructive feedback (InTASC 7, 9, 10, CF 3) 
• Conducts self-assessment through reflection 
• Analyzes his/her teaching and makes adjustments to improve planning and practice 
• Accepts constructive feedback from others and adjusts accordingly 
• Listens to constructive feedback without defensiveness 
• Demonstrates the ability to improve using feedback from cooperating teacher, supervisor, and/or 

professors 

Disposition 12: Perseverance (InTASC 10, CF 8) 
• Consistently puts forth his/her best effort on assignments and tasks 
• Sets and reaches long-term goals 
• Tries another strategy when setbacks occur 
• Recognizes personal limitations and seeks to compensate or overcome them 
• Maintains a positive “can do” attitude during and outside of class. 

Midterm Not Observed Needs Improvement Meets expectation

Final Not Observed Needs Improvement Meets expectation

Midterm Not Observed Needs Improvement Meets expectation

Final Not Observed Needs Improvement Meets expectation

Midterm Not Observed Needs Improvement Meets expectation

Final Not Observed Needs Improvement Meets expectation

Midterm Not Observed Needs Improvement Meets expectation

Final Not Observed Needs Improvement Meets expectation

Midterm Comments: 

Midterm Improvement Plan: 

Final Comments: 
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Hiram College Lesson Plan Template 

Teacher-candidate:       Date: 
Subject Area:         Grade Level: 

Prior learning related to lesson or unit (InTASC 1f, 2c, j, 4d, 7d): what has been covered that will 
provide the foundation for this lesson or unit?)

Standards Alignment(s) (InTASC 4n, 7a, g): 

Learning Target(s) (InTASC 1b, 6r, 7a): measurable and observable with actionable verb 

• Formal learning target: 

• Student language learning target “I can….” 

Cross Discipline Connections (InTASC 4d, 5a, b, e, g, h, i, j, n, q, r, 7h): How am I connecting to other 
content areas/discipline; content area reading/writing, phonics, etc.? How am I connecting to college 
and careers? 

Teaching Strategies (InTASC 1d, 2e, h, 7b, k, 
8a, d, h, k):

Classroom Management Reminders (InTASC 3c, d, k, 
n, o, q, 9f): 

Instructional Materials (InTASC 4f, g, 5c, p, 
7k, 8n, o):

Technology Used (InTASC 3G, m, 4g, 5l, 6i, 7k, 8g, n, 
o, r, 9f, 10g): Are students actively using the tech? 
Does the tech differentiate instruction? Can you use 
the tech to collect data? 

Differentiated Instruction (InTASC 2a-o, 6g, h, p, u, 7b, e, m, 8l, p, 9h, 10b): objectives, strategies, 
environment, materials, or content 

      Child A (or Group A): 

      Child B (or Group B):

Planned Assessment Tools (InTASC 1a, 6 a-v, 7d, l, 8b): 

• Assessment of learning target 
• Criterion 
• Next steps for students showing mastery 
• Next steps for students that are progressing 
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Lesson Body 

Content Explanation and Rationale (InTASC 4e, j, k, l, 5i, 7g): What are you teaching and why?  

Set Induction/Introduction of Lesson and Learning Target (InTASC 3i, 4d): connect to past and 
introduce current; this should be motivating and engaging!! You must state this learning target at the 
beginning of the lesson.. 

     “Today we are going to …” 

Body (InTASC 1b, e, g, 2d, g, 3b, j, p, r, 4a-r, 5a-s, 7a-q, 8a-s): 
• Academic Language I need to use (vocabulary, function, and/or form): 
• Organization, Questions, Transitions, Scaffolding, etc. 
• Reminder of learning target 

Conclusion/Review of Objective and learning that has occurred during this lesson; Connection to 
future learning (InTASC 7c, 8b): 

“Today we…”
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Alternate plan (InTASC 7l, q, 8b, s): one alternate method for the lesson in case my plan isn’t working  

Lesson Reflection (InTASC 7f, l, q, 8b, s, 9c, g, h, l): reflect on the strengths and weaknesses of this 
lesson after it has been taught 
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